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Transformative Learning Experiences
This presentation describes a model that can help guide the design of transformative
learning experiences.
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Projects in Foreign Languages (1920)
Arrangements for the party included a study of the common articles
of food characteristically German. These comprised the menu of the
dinner. Habits of dress and conduct of the various German classes
were studied in so far as possible and these were represented in
costume and conversation. The rules of the game were that no word
was to be spoken save in German. No attention was to be paid at the
table to any one asking for a dish unless the request was in correct
German, nor should the dishes be passed without this request. The
"toasts " were prepared and given in German. The preparation on the
part of the students consisted in the study of the menu and
appropriate table manners, the preparation of the "toasts," and the
working out of a vocabulary for certain topics of conversation.
Stevenson, J. A. (1921). The project method of teaching.
New York, NY: Macmillan.
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Most Likely to Succeed focuses on High Tech High, a school that uses a
project-based approach

UNESCO's 2012-2015 Round Table on Literacy Action Plan for Brazil

Recommended Action
Educational/pedagogical distribution of material resources for
Ministry of Education programmes, such as the National
Educational Book Programme (PNLD), National Libraries in Schools
Programme (PNBE) and educational games, among others, which
are related to teaching basic reading and writing skills...
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young Brazilian school
children in low-income
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How can we inspire young Brazilian
school children in low-income
communities to read?
Is aligned with learning goals
Helps focus the project
Is open ended
Can be approached from
multiple perspectives
Sparks curiosity
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Choices in Topic, Process, and Product
Initially, I had gone into the project
with the idea that we would have
story proposals from each
student, vote on the best two and
work on the best two books
collaboratively. However, it
became evident how invested
each student was in their stories;
the stories were as unique and
individual as they were.
Rachel Mamiya Hernandez

Photo courtesy of Rachel Mamiya-Hernandez

Learner Choice in Assessment
I brought in 20 children’s books that I had
purchased, some in Brazil and others
online. Working in pairs, students were
asked to evaluate them with a short
rubric. During the following class
session, I created a Google doc, and had
them add all the qualities that they
thought made a good children’s book.
They worked on the list collaboratively,
and from the list, I created a table of
guidelines that would inform the rubric
for the ﬁnal product.
Rachel Mamiya Hernandez
Photo courtesy of Rachel Mamiya-Hernandez
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Sustained Inquiry
Academically rigorous
Driven by learner questions
Sustained language development
Comprehensible input
Negotiation of meaning
Notice and focus on form
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SUSTAINED INQUIRY
Inquiry is driven by student-generated questions throughout the project.
Besides sustained inquiry, language projects need to promote sustained linguistic
development.
By sustained linguistic development we mean creating conditions along the project
that are favorable for second language acquisition process to take place.
For example, providing comprehensible input, creating opportunities to notice and
focus on form, negotiate meaning, etc.
TWO important concepts in relation to sustained inquiry and language development:
need to know and scaffolding.
1.
What drives sustained inquiry and language development is the need to know
From the content perspective: Students were put in a position where they need to
know the stories the children hear in order to create a text that the children will be
motivated to read.
From a linguistic perspective:
Students are put in a position where they need to know the grammatical tense used in
the target language to tell a story.
2.
Scaffolding

Scaffolding in relation to both sustained inquiry and sustained language development.
Skills of the teacher are crucial to facilitate the process.

Sustaining Inquiry
Dr. Siqueira is an expert in
critical pedagogy and language
learning. He gave a brief
overview of Salvador and its
socioeconomic disparities. We
then watched a video by a
young Afro-Brazilian boy who
became an internet sensation in
Brazil, named Menino Gustavo.
In the video, he spoke about his
love of reading, yet how he
found the lack of Afro-Brazilian
characters in books
disheartening.
Rachel Mamiya Hernandez
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Authenticity in projects expands beyond materials and resources used in instruction to
include context, the driving question, the processes used in the project, the resulting
product, and the public audience.
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authenticity

Receive critique
Revise using critique
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All transformative learning involves
taking action to implement insights
derived from critical reﬂection.
Mezirow, J. (1991). Transformative Dimensions of Adult Learning. San
Francisco , CA: Jossey-Bass.
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Through reflection we are able to generate insights.
Mezirow argues that taking action to implement those
insights is an important aspect of transformative learning.
Projects give students opportunities to both reflect and
take action on the insights that they generate.
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Preflection (concept commonly seen in the service learning literature): reflection
before the experience takes place.
Reflections from multiple Perspectives
Content focus: abstracting beyond (What is literacy and why is it important? How do
I understand literacy?)
Language & culture focus (for example, focus on linguistic features of the language
that work differently the L1 or cultural norms)
Metacognitive focus (what are my own strategies to remember vocabulary? what did
I do and how did it work? How will I do it next?)
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Public = beyond the instructional setting (not necessarily publicly exposed or
accessible)

How can we raise cultural awareness in our community?

Bridge Program in Utah (partnership between highschools and higher education).
Students who have passed the AP Spanish Language and Culture exam can enroll in
an upper division level university class taught in the high school. These classes follow
a co-teaching model with a university instructor and a high school instructor.
This project was designed by Dr. Chantal Esquivias-Argelaguet, Weber State
University, Utah, and Lucía Rubio, University of Utah Spanish Coordinator for the
Utah Dual Immersion Program.
The project is based on a local controversy.
https://www.deseret.com/2015/7/23/20568885/mural-on-side-of-restaurant-violates-cit
y-ordinance-west-jordan-says#a-large-mural-painted-on-the-side-of-the-azteca-de-oro
-taqueria-restaurant-at-7800-s-3200-west-is-viewed-by-some-as-controversial-this-par
t-of-the-mural-says-cultural-and-mana

Miguel Galaz

Cristina Flores

Perspectives on the issue:
Miguel Galaz = perspective of the artist
Cristina Flores = perspective of the news reporter
Council member was unavailable but the
perspective was captured in the news and city
ordinances.

Artist was invited to class. Students prepared questions and had the opportunity to
interview him.

Students learned about semiotics.

Project public products: Mural proposal (Poster), a tri-fold brochure, and an activity for
children.

Student proposed murals were judged by the artist.

“Education is not preparation for life;
education is life itself.”
― John Dewey

nﬂrc.hawaii.edu

Mahalo
Tha

y

